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The purpose of this study was to develop a teacher and administrator's
handbook of techniques and strategies for educating and accommodating students
with hearing loss in the classroom. To accomplish this purpose, a review of literature
and current research on mainstreaming, educating, and accommodating students with
hearing loss was conducted. Additionally, information from selected schools serving
students with hearing loss was obtained and analyzed.
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CHAPTER ONE
BACKGROUND OF THE STUDY

Introduction
Hearing loss results in a tragic waste of human potential,
particularly when parents, teachers, and other professionals have
not been provided information that will assist them in serving their
child or their student (Hull, 1984, p. 3).

As suggested in this statement by Hull, for students with hearing loss to be
successful in a classroom, educators must be provided with essential
information on how to accommodate and assist them. He has also explained
that hearing impairments are easy to ignore, and therefore, many programs for
students with hearing loss have been pushed aside.
Annette Carey (1989) indicated she found, through her experiences,
"county boards of education with limited financial resources and a mandate to
meet the needs of all students, tend to hire few, if any, teachers trained in the
special needs of hearing-impaired students" (p. 65). As a result, a regular
education teacher must be ready to learn how to educate and accommodate
any student with hearing loss that has been placed in his or her classroom.
According to Flexer (1997), approximately eight million school children in
the United States have some degree of hearing loss. However, Carroll (as cited
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in King, 1991) found that in 1986, 76 percent of United States public schools
providing services for hearing impaired students, enrolled fewer than three
students in their programs. King (1991) stated that approximately 6000 public
schools had between one and three deaf students enrolled in their school.
Additionally, the National Center on Deafness (1991) reported that local
programs often lack adequate resources or trained teachers to meet the needs
of students with hearing loss. Consequently, many students with hearing loss
have not received the most appropriate education they are entitled to.

Purpose of the Study
The purpose of this study was to develop a teacher and administrator's
handbook of techniques and strategies for educating and accommodating
students with hearing loss in the classroom. To accomplish this purpose, a
review of literature and current research on mainstreaming, educating, and
accommodating students with hearing loss was conducted. Additionally,
information from selected schools and districts serving students with hearing
loss was obtained and analyzed.

Limitations of the Study
For purposes of this study, it was necessary to set the following
limitations:
1. Scope: The handbook for educating and accommodating students
with hearing loss was designed for use by administrators and
teachers grades kindergarten through twelfth.
2. Research: The preponderance of research and literature reviewed for
the purpose of this study was limited to the past ten (1 O) years.
2

Additionally, selected schools and districts in Washington State were
contacted and invited to submit a copy of items presented to teachers
for accommodating students with hearing loss in their classrooms.
These schools and districts were:
Edmonds School District: (206) 670-7213
Ellensburg School District: (509) 925-3189
Highline School District: (206) 433-2336
Kent School District: (206) 852-9550
NW School for Hearing-Impaired Children: (206) 364-4605
Puyallup School District: (253) 841-8700
Washington School for the Deaf: (360) 696-6525

Definitions of Terms
Significant terms used in the context of this study have been defined as
follows:
1.

Conductive Hearing Loss: A hearing loss that results from an
interference or blockage of the outer or middle ear structures preventing
the sound from reaching the nerves in the inner ear (Nussbaum, 1988).

2.

Deafness: P.L. 94-142: Hearing impairment so severe as to impede the
child from processing linguistic information through hearing, with or
without amplification, and which adversely affects educational
performance (Nussbaum, 1988).
W.A.C. 392-172-138: Those students who, through evaluation be a
qualified audiologist, have a hearing impairment so severe that the
student is impaired in processing linguistic information through hearing,
with or without amplification, and which prevents the auditory channel
3

from being the primary mode of learning speech and language and
adversely affects educational performance (OSPI, 1997).
3.

FM System: A sound system that allows a speaker's voice to be
amplified and received by a listener (Hawkins, 1990).

4.

Hard of Hearing: P.L. 94-142: A hearing impairment, whether
permanent or fluctuating, that affects a child's education performance, but
does not come under the definition of deafness (Nussbaum, 1988).

5.

Hearing Impairment: A term describing any form of hearing problem
(Froehlinger, 1981 ).
W.A.C. 392-172-140: Those students with a hearing loss in excess of 20
dB better ear average; or history of fluctuating hearing loss which has
interrupted normal acquisition of speech and language and continues to
be part of educational planning (OSPI, 1997).

6.

Interpreter: The individual who serves as a communication link through
the use of sign language between the students with hearing loss and
hearing individuals (Mayer, 1996).

7.

Sensorineural Hearing Loss: A hearing loss that results from damage in
the inner ear, such as the cochlea or auditory nerve (Nussbaum, 1988).
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CHAPTER TWO
REVIEW OF RELATED LITERATURE AND
INFORMATION OBTAINED FROM SELECTED SCHOOLS

Introduction
The review of research, literature, and information obtained from selected
schools summarized in Chapter 2 has been organized to address:
1. Laws Protecting Students with Hearing Loss
2. Techniques and Strategies for Educating and Accommodating
Students with Hearing Loss
3. Information Obtained from Selected Schools
4. Summary
Data current within the past ten (1 O) years was identified through an
Educational Resources Information Centers (E.R.I.C.) computer search.
Additionally, information from selected schools and districts serving students
with hearing loss was obtained and analyzed.

Laws Protecting Students with Hearing Loss
Public Law 94-142, the Education for All Handicapped Children Act of
1975 (EHA), mandated that children with hearing loss, who qualify for special
services, are entitled to a free appropriate public education in which related
services are designed to meet the individual child's needs. Public Law 94-142
was amended in 1990 and changed to the Individuals with Disabilities
5

Education Act, or IDEA (Flexer, 1997). To qualify for special services that are
enhanced through IDEA, a student with a hearing loss must meet two criteria.
First, the student must qualify under one of the following definitions:
Deaf:

A hearing impairment so severe that the child cannot

understand what is being said with or without a hearing aid.
Hard of Hearing: A hearing impairment that adversely affects a
child's educational performance but is not as severe as deafness
(ERIC Digest #420, 1987).
Second, the student must require special education and related services (ERIC
Digest #420, 1987). The majority of students with hearing loss do not qualify for
special services. Instead, the Rehabilitation Act of 1973, Section 504, was
designed to protect accommodations of students with mild hearing loss in a
regular classroom (Flexer, 1997).
Public Law 94-142 created a trend toward mainstreaming students with
special needs into the regular classroom (ERIC Digest #420, 1987). However,
IDEA and EHA both do not use the word "mainstreaming." Instead, both state
that students with disabilities, hearing loss for example, must be educated with
nondisabled students to the maximum extent appropriate (National Information
Center on Deafness, 1991 ).
Unfortunately, there have been conflicting views about the laws designed
to protect students with hearing loss. Holcomb, Coryell, and Rosenfield (1992)
stated:
The passage of P.L. 94-142, with its emphasis on education in the
"least restrictive environment," has encouraged a trend toward
accelerated mainstreaming of deaf and hard of hearing students.
After more than a decade, however, that policy has been declared
6

a failure. The basic intent of the law, of course, was to upgrade
the quality of education for all students (p. 3).
Public Law 94-142 intended to find the "least restrictive environment" for each
child with a disability, including those with hearing loss (Holcomb, et. al., 1992}.
In fact, the major trend was to change the educational placement of deaf or hard
of hearing students to the regular school, rather than a residential school
(Holcomb, et. al., 1992}. Stinson and Lang (1994) stated:
The implementation of PL 94-142 has had a significant effect on
the education of children who are deaf or hard of hearing.

In

particular, the Law served to accelerate the trend of educating deaf
children in day classes in public school buildings, resource rooms,
or itinerant programs in public schools that are attended on a
commuting basis, rather than in residential schools or day schools
in large metropolitan areas (p. 32}.
Here, the main goal of mainstreaming was to provide positive, meaningful,
opportunities between students with hearing loss and hearing students.
Unfortunately, it was found by Wixtrom (1988} and Antia (1982} (as cited in
Holcomb, et. al., 1992} that students with hearing loss in the mainstream tend to
have few meaningful social contacts and experience difficulty in areas of social
and personal development. Instead, as found by Foster (1987) (as cited in
Holcomb, et. al., 1992), mainstreamed deaf students experience social
isolation, loneliness, and rejection. This least restrictive environment was
mandated by a law, yet some educators believe it has caused more damage
than good.
On the other hand, the National Information Center on Deafness (1991)
stated "Mainstreaming is a successful educational option for some deaf and
7

hard of hearing children. Mainstreaming is a team effort that requires a strong
commitmentfrom all involved" (p. 2). In fact, Public Law 94-142 stated:
That special classes, separate schooling, or other removal of
handicapped children from regular education environment occurs
only when the nature or severity of the handicap is such that
education in regular classes with the use of supplementary aids
and services cannot be achieved satisfactorily {Froehlinger, 1981,

p. 28).
Most importantly, Public law 94-142 mandated "that there must be a
'Comprehensive System of Personnel Development' which describes the
nature and extent of training planned and to be provided to staff and parents of
handicapped children" {Froehlinger, 1981, p. 30). Froehlinger further
elaborated that
adequate inservice training is essential in order to prepare
personnel to service handicapped students effectively. Many of
the problems that occur in implementing the least restrictive
environment provision may be overcome with adequate inservice
programs (1981, p. 30).
An administrator must be a leader and develop appropriate inservice training
for educators who have students with hearing loss in their classrooms. White
{as cited by Bryant, 1981, p. 135) clarified that a principal will want to plan
"inservice for the new school staff... as soon as placement has been confirmed.
Two or three meetings should be planned for the purpose of inservice with
additional time arranged as needed during the year." Agreeing with this, Mark
Ross {as cited by National Information Center on Deafness, 1991) stated:
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The regular classroom teacher is the central educational figure for
the mainstreamed hearing-impaired child and must play a
significant role in any team planning efforts. The teacher should
receive in-service training prior to the placement of a hearingimpaired child in the classroom. In-service training must continue
for as long as the child remains in the classroom (p. 5).
Kampfe (1984) indicated that inservice training, as required by Public
Law 94-142, should take place before a student with hearing loss is enrolled in
a class. This training should include:
different types of hearing losses and their possible effects on the
student
• different types of hearing aids-their benefits and limitations
• care of hearing aids
• psychosocial aspects of deafness
• techniques for improving communication between the teacher
and student
teaching methods related to communication skills and other
important academic areas
• manual communication
(Kampfe, 1984, p. 107)
For those students with hearing loss who do not qualify for special
services under Public Law 94-142, Section 504 of the Vocational Rehabilitation
Act of 1973, Public Law 93-112, has protected their accommodations. In fact,
Section 504 has been "a basic civil rights act mandating program accessibility
to handicapped individuals" (Froehlinger, 1981, p. 20). Although no funds are
provided under Section 504, school districts are required to do what is
9

necessary to make its educational programs accessible for all persons with
disabilities (Biggs and Butta, 1992).

Techniques and Strategies for Educating and Accommodating
Students with Hearing Loss
Obviously, there is no standard formula to solve all the problems of
mainstreaming. Educational strategies are tailored to individual
situations, and the scope of any program is determined to some
extent by the resources available. But within those limitations, the
only acceptable goal is total student growth and development
(Holcomb, Coryell, & Rosenfield, 1992, p. 5)
As Holcomb, Coryell, and Rosenfield indicated, a variety of educational
strategies have been found to successfully meet the needs of a student with
hearing loss. Although Jaussi (1991) stated "special education and resource
teachers are often responsible for designing and implementing programs for
hearing impaired children, as well as providing direction for regular teachers"
(p. 7), LeBuffe (1988) recommended that supportive school administrators have
led to successful programs for students with hearing loss. However, he
continued to emphasize the many people, such as deaf education teachers,
regular education teachers, interpreters, support staff, notetakers, tutors, etc.,
that work together to ensure success for a student with a hearing loss.
LeBuffe (1988) suggested that the students with hearing loss,
interpreters, classroom teachers, and special education or deaf education
teachers meet at the start of each semester to discuss each of their roles and
responsibilities. He continued to state:
We have found from many years' experience that discussing these
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responsibilities with all of the parties involved and providing a
written summary for future reference has added greatly to the
success of our mainstream program (1988, p. 10).
White (1981) found that many regular classroom teachers have had concerns
about teaching a student with a hearing loss and have had many questions they
needed answering. A meeting at the beginning of each semester would be an
appropriate time to address these concerns.
Research substantially addressed the responsibilities of the classroom
teacher who has been assigned a student with hearing loss. Nussbaum (1988)
specified teachers should use as many visual aids as possible when teaching
students with hearing loss. With this, a student with hearing loss should have a
clear view of the teacher at all times. Nussbaum (1988) stated "When possible,
seat the student close to the teacher's desk for the best listening and viewing
advantage" (p. 4). The National Information Center on Deafness (1991) also
stated:
Sitting near the front is often helpful for a hard of hearing student.
For some students a front row seat may not be the most desirable,
however, both for psychological reasons and because being too
close may make speech reading more difficult. Students who are
old enough to choose their own seats should be permitted to do
so. The same is true of students who use interpreters" (p. 9).
Nussbaum (1988) concluded "the best place for a hearing impaired student
may change with the teaching situation" (p. 4).
The National Information Center on Deafness (1991) indicated that
teachers should be sensitive to students with hearing loss regarding the issue
of wearing hearing aids. It stated:
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If the student uses a hearing aid, it is important to remember that
these aids amplify all sound - not merely speech.

A noisy

environment, therefore, makes comprehension more difficult.
Carpeting on the floor, curtains on the windows, and an acoustic
tile ceiling can help greatly to reduce noise levels.

Rattling

window blinds may be more distracting for a D/HH [Deaf or Hard of
Hearing] student than for a hearing student (National Center on
Deafness, 1991, p. 9).
Nussbaum (1988) indicated the farther the student with a hearing aid is from the
sound source, the more difficult it will be for the student to hear because the aid
amplifies all sounds, even ones that are unwanted. Leavitt (1984) found
"environmental noise sources should be reduced as much as possible" (p. 50).
His explanation included seating students with hearing loss away from fans,
vents, and open windows.
Properly functioning hearing aids have been essential to the success of
students with hearing loss in the regular classroom (Nussbaum, 1988). Brooks
(1981) stated "... a most critical element to the successful achievement of the
hearing impaired child is the constant and efficient operation of his personal
amplification system, his hearing aid" (p. 12). Brooks (1981) also felt it was
important to provide a checklist for teachers and students to work together in
checking and caring the student's hearing aids. Parents, teachers, and the
student should learn how to adjust the aid's volume, replace batteries, place the
mold in the ear, and use the telephone switch in order to effectively
accommodate the student and the hearing aid in the classroom.
Siple (1993) found most students who are deaf use interpreters in the
classroom setting, however:
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simply having an interpreter does not automatically mean that the
deaf student will become fully integrated into the class. Several
research studies have shown that students report an improved
educational experience when the teacher possess knowledge of
the role and function of the interpreter and takes steps to manage
the classroom communication dynamics (p. 139).
Teachers have tried to include interpreters in discussions or activities, yet
interpreters must take a passive role in classroom participation (Siple, 1993).
Siple (1993) indicated it is important for teachers to speak directly to students
who are deaf and the interpreter will interpret their questions or comments.
LeBuffe (1988) stressed the importance of reminding the interpreter that he or
she is in the classroom to interpret, not to be a teacher, disciplinarian, or
student. Students who use interpreters have found it to be hard to take notes
and watch the interpreter at the same time. Nussbaum (1988) indicated
students with hearing loss have been allowed to borrow notes from other
students or have been assigned a notetaker. Siple (1993) concluded 'The
inclusion of an interpreter in your classroom is an opportunity to reassess and
enhance the communication dynamics" (p. 141).

Information Obtained from Selected Schools
Seven (7) selected schools and/or districts from Washington State were
contacted and invited to submit information descriptive of educating and
accommodating students with hearing loss in the classroom. Specifically,
information detailing the following program components was solicited:
1. Handbooks
2. Handouts
13

3. Resources given to educators
4. lnservice training ideas for educators
Selected schools and/or districts contacted included:
Edmonds School District: (206) 670-7213
Ellensburg School District: (509) 925-3189
Highline School District: (206) 433-2336
Kent School District: (206) 852-9550
NW School for Hearing-Impaired Children: (206) 364-4605

Puyallup School District: (253) 841-8700
Washington School for the Deaf: (360) 696-6525

An analysis of information obtained from the above selected schools
and/or districts revealed five (5) characteristics about educating and
accommodating students with hearing loss. They included:
1. Handbooks: None of the seven (7) schools and/or districts had
incorporated a handbook on educating and accommodating students
with hearing loss in the classroom.
2. Handouts: Two (2) of the seven (7) schools and/or districts provided
handouts on educating and accommodating students with hearing
loss to their educators.
3. lnservice: One (1) of the seven (7) schools and/or districts provided
inservice training for its educators on educating and accommodating
students with hearing loss.
4. Teacher Hiring: Two (2) of the seven (7) schools and/or districts only
hired certified teachers of the deaf to educate their students with
hearing loss.
14

5. Importance of Handbook: Six (6) of the seven (7) schools and/or
districts expressed the importance of a handbook, handouts, or
inservice for educators to better meet the needs of their students with
hearing loss.

Summary
The research and literature summarized in Chapter two (2) supported the
following themes:
1. Under federal law, children with hearing loss, who qualify for special
services, are entitled to a free appropriate public education in which
related services are designed to meet the individual child's needs.
2. A variety of educational techniques and strategies have been found to
meet the individual needs of students with hearing loss.
3. Handbooks and teacher inservice relating to educating and
accommodating students with hearing loss were uncommon in
schools and/or districts in selected schools in Washington State, yet
administrators felt they could be essential in meeting the needs of the
students with hearing loss.
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CHAPTER THREE
PROCEDURES FOR THE PROJECT

The purpose of this study was to develop a teacher and administrator's
handbook of techniques and strategies for educating and accommodating
students with hearing loss in the classroom. To accomplish this purpose, a
review of literature and current research on mainstreaming, educating, and
accommodating students with hearing loss was conducted. Additionally,
information from selected schools and districts serving students with hearing
loss was obtained and analyzed.
Chapter Three contains background information describing:
1. Need for the project
2. Procedures of the project
3. Planned implementation and assessment of the project

Need for the Project
The need for this project was influenced by the following considerations:
1. The writer (Stacia H. Thompson), an experienced special education
teacher, recognized the need for a handbook to help teachers accommodate
their students with hearing loss in order to better meet their needs.
2. During her tenure as a special education resource room teacher, the
writer experienced teaching many students with hearing loss that other teachers
needed assistance with.
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3. Current research findings and evidence supported the need for a
handbook for accommodating students with hearing loss. A handbook should
assist teachers in accommodating all of their students, increasing the success of
students with hearing loss in the classroom.
4. Information obtained from selected schools indicated that assistance
provided to teachers who have students with hearing loss in their classes was
uncommon.
5. Undertaking this project coincided with the writer's graduate studies in
School Administration at Central Washington University.

Procedures
To obtain background information essential for developing the handbook
for educating and accommodating students with hearing loss, an Educational
resources Information Center (E.R.I.C.) computer search was undertaken.
Additionally, a hand search of various other sources, including the internet, was
conducted. The writer attended at the Washington State Conference on
Childhood Deafness and engaged in informal interviews with conference
participants and presenters in her pursuit of additional information relating to
students with hearing loss. The search for applicable handouts on
accommodating students with hearing loss lead to telephone contact with
various schools throughout Central and Western Washington including:
A. Edmonds School District
B. Ellensburg School District
C. Highline School District
D. Kent School District
E. NW School for Hearing-Impaired Children
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F. Puyallup School District
G. Washington School for the Deaf

Planned Implementation and Assessment of the Project
The Handbook for Educating and Accommodating Students with Hearing
Loss in the Classroom has been intended for use during 1997-1998 at selected
school(s). Accordingly, this resource will be evaluated by participating
administrators, staff, students, and parents. Recommendations for improvement
will be, at the discretion of the writer, considered at that time and incorporated
into the handbook. The handbook will be made available to interested parties
upon request.
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CHAPTER FOUR
THE PROJECT

The Handbook for Teachers and Administrators for Educating and
Accommodating Students with Hearing Loss designed for purposes of this
project has been presented on the following pages in seven sections, which
include:
Section One:

Terms and Definitions

Section Two:

Types and Causes

Section Three:

Roles and Responsibilities

Section Four:

Communication and Listening

Section Five:

Equipment Needs

Section Six:

Awareness Week

Section Seven:

Language and People

Section Eight:

Organizations and Resources
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LIST OF IMPORTANT
TERMS AND DEFINITIONS

Conductive Hearing Loss:

A hearing loss that results from an interference

or blockage of the outer or middle ear structures preventing the sound from
reaching the nerves in the inner ear (Nussbaum, 1988).

Deafness:

P.L. 94-142: Hearing impairment so severe as to impede the child

from processing linguistic information through hearing, with or without
amplification, and which adversely affects educational performance
(Nussbaum, 1988).
W.A.C. 392-172-138: Those students who, through evaluation be a qualified
audiologist, have a hearing impairment so severe that the student is impaired in
processing linguistic information through hearing, with or without amplification,
and which prevents the auditory channel from being the primary mode of
learning speech and language and adversely affects educational performance
(OSPI, 1997).

FM System: A sound system that allows a speaker's voice to be amplified
and received by a listener (Hawkins, 1990).

Hard of Hearing:

P.L. 94-142: A hearing impairment, whether permanent or

fluctuating, that affects a child's education performance, but does not come
under the definition of deafness (Nussbaum, 1988).

(
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Hearing Impairment:

A term describing any form of hearing problem

(Froehlinger, 1981 ).
W.A.C. 392-172-140: Those students with a hearing loss in excess of 20 dB
better ear average; or history of fluctuating hearing loss which has interrupted
normal acquisition of speech and language and continues to be part of
educational planning (OSPI, 1997).

Interpreter: The individual who serves as a communication link through the
use of sign language between the students with hearing loss and hearing
individuals (Mayer, 1996).

Sensorineural Hearing Loss: A hearing loss that results from damage in
the inner ear, such as the cochlea or auditory nerve (Nussbaum, 1988).
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SECTION TWO:

TYPES AND CAUSES
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THE EAR

The ear is divided into three main parts: the outer ear, the middle

ear, and the inner ear.

OUTER EAR

MIDDLE EAR
3 bones:
lncus, Malleus,
& Stapes

INNER EAR
Auditory Nerve

+

Ear Canal

t
Eardrum

Eustachian Tube

Outer Ear:
Consists of the outside of the ear and the ear canal up to the eardrum.

Middle Ear:
Consists of three small bones to help conduct sound waves into the inner
ear. The three bones are: the incus, the malleus, and the stapes.

Inner Ear:
Consists of the cochlea which contains thousand of nerves that sense
sound and transmit it to the brain.

Auditory Nerve:
The nerve that serves as the pathway for sound to move from the ear to
the brain.

Eustachian Tube:
Equalizes air pressure on either side of the eardrum.
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TYPES AND CAUSES OF HEARING LOSS
Conductive Hearing Loss:

This hearing loss occurs when there is a problem in the outer or
middle ear. There is usually some sort of blockage which prevents
sound from reaching the nerves in the inner ear. A conductive hearing
loss is a loudness disorder. Once the sound reaches the inner ear, it is
usually clear and undistorted. Conductive hearing loss can usually be
reduced through medical treatment.

Common causes include:

deformity in the outer or middle ear
ruptured eardrum
fluid buildup in the middle ear
wax buildup in the outer ear

Conductive Hearing Loss in the Classroom:

• If the loss is of short duration, it should not have an effect on learning.
• If the loss is of long duration, students are recommended to wear a
hearing aid so valuable learning is not lost.
• Special education is usually not necessary.
• Routine monitoring of the student's hearing is recommended.
• Student may show a behavior problem or lack of attention, due to the
conductive loss.
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Sensorineural Hearing Loss:

This hearing loss occurs when there is damage to some or all of
the nerves in the inner ear. This loss cannot be reduced by surgery. It
affects the loudness and clarity of sound. Most students with
sensorineural hearing loss can be helped by hearing aids.

Common causes include:

• prenatal infections
• heredity
lack of oxygen at birth
• bacterial meningitis
• drug induced
• intense or excessive noise
• physical damage to the head or ear

Sensorineural Hearing Loss in the Classroom:

• The loss is permanent and can have an effect on learning.
• Amplification, such as hearing aids, can benefit most students with a
sensorineural hearing loss.
Routine monitoring of the student's hearing is recommended.
Early identification and intervention are necessary to help with
language acquisition in the early years.
Each student will have unique communication needs.
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THE TEACHER WITH A HARD OF HEARING STUDENT
IN THE CLASSROOM

1.

Seat the student near the front of the class, in a seat which the student
prefers. Encourage friends to sit in the same area.

2.

Use a FM microphone whenever addressing the class. Have others use
the FM microphone during assemblies and other situations.

3.

Face the class whenever speaking. Remember to try to not cover your
mouth.

4.

Use clear visual aids: overheads, charts, posters, pictures, notes,
agendas, outlines, etc.

5.

Repeat comments or questions from students out loud before answering
and moving on.

6.

Write down key vocabulary or points to remember on the board,
overhead, or on a handout.

7.

Assign a notetaker in the class. Use NCR paper so the notetaker can
have one copy and the hard of hearing student can have another.

8.

Use close captioned audio-visual materials whenever possible.

9.

Assist in social interaction. Assign a buddy at the beginning of the year to
help if the hard of hearing student missed certain directions or needs
further clarification.

10.

Build acceptance of all students in the classroom. Encourage positive
interaction.
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THE INTERPRETER IN THE CLASSROOM

1.

On the first day of class, have the interpreter and the deaf student explain
what interpreting is and how it is used.

2.

Direct the conversation at the student, not the interpreter. For example,
"I'd like to know how you feel about...", rather than, "Ask him how he feels
about..."

3.

The student may not understand the material even thought the interpreter
has interpreted the information.

4.

An interpreter is not a participating member of the class. If needed, talk to
the interpreter during a non-interpreting time.

5.

The interpreter is not there to solve problems, such as behavior, with the
students with hearing loss.

6.

Interpreting can be demanding physically. It is important to build in
breaks for classes that are longer than fifty minutes. The breaks should
be at least ten minutes long, and the interpreter should have a complete
break from interpreting.

7.

Interpreters often use fingerspelling to communicate an idea that does
not have a sign equivalent. It is important for teachers to write new
vocabulary on the board or on a handout so that the interpreter can use
the correct spelling.

8.

Be aware that the interpreter might interrupt the speaker in order to clarify
what was said.

9.

The speaker should keep the rate of speech at a moderate pace.

1O.

The interpreter is usually one or two sentences behind the speaker.

11.

The interpreter is not an instructional aide.
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RESPONSIBILITIES OF THE STUDENT
WITH A HEARING LOSS HANDOUT

·

1.

Be on time to class.

2.

Use any hearing aid or group auditory system as needed.

3.

Always have a good battery.

4.

Talk to the teacher about getting a seat where there are no visual
distractions.

5.

Watch the interpreter.

6.

Be responsible for the material presented, even if there is a
notetaker.

7.

Remember the teacher is responsible for providing instruction,
explaining lessons, answering questions, and being in charge
of the class.

8.

Read and complete all class assignments.

9.

Ask the teacher for clarification if needed on classwork or homework.

1O. Ask the teacher to arrange for outside help if needed.
11. Participate in class discussions.
12. Keep track of all assignments, tests, and projects assigned in class.
13. Follow all class and school rules.
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RESPONSIBILITIES OF THE CLASSROOM TEACHER
WITH A STUDENT WITH A HEARING LOSS HANDOUT

·

1.

Use school procedures to report when the student is absent or tardy.

2.

Make sure the student brings hearing aids or any auditory
equipment that is needed.

3.

Help the student and the interpreter find an appropriate place to sit.

4.

Introduce the interpreter and notetaker to the class.

5.

Speak directly to the student with a hearing loss, not to the interpreter.

6.

Remember the interpreter is there to interpret, not to be in charge
of the student with a hearing loss.

7.

Use the overhead, blackboard, or written handout whenever
possible for information the student is expected to know.

8.

Encourage the student with a hearing loss to participate in class
discussions and activities.

9.

Write required projects, tests, and assignments on the board or on a
handout so the student has a visual reminder.

1o. Remember the interpreter is not there to discipline the student.
Determine a procedure for the interpreter to follow.
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RESPONSIBILITIES OF THE INTERPRETER HANDOUT •

1.

Be on time to class.

2.

Remind the student to have the necessary material for class.

3.

Sit where the student can easily see the interpreter.

4.

Sit where the light does not shine in the student's eyes.

5.

Interpret class discussions and lectures as needed.

6.

Interpret instructions as they are being presented.

7.

Become familiar with any special vocabulary.

8.

Remind student to pay attention to the teacher.

9.

Interpret assignments as they are explained by the teacher.

1O. Do not do the work for the student.
11. Refer the student to seek the help of the teacher for questions
about assignments.
12. Secure the teacher's attention and tell him that the student has a
question.
13. Interpret any questions the student has for the teacher.
14. Encourage the student to participate in class discussions.
15. Interpret and reverse-interpret class discussions.
16. Encourage the student to get the assignments without depending
on the interpreter.
17. Establish a procedure for referring behavior or discipline
problems to the teacher.
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COMMUNICATION IN THE CLASSROOM
Classroom Arrangement •
• The student should have a clear view of the faces of the teacher and
other students.
• Students with hearing aids should be seated away from noises, such
as fans, overheads, air conditioners, etc.
• The student should not face a window or bright lights where a glare
would make it hard to see others.
Seat the student close to the teacher for the best listening advantage.
Remember the best seating arrangement for the student might change
with different situations. Make sure the student feels free to move
around the room in order to make communication easier.
Participation in Classroom Activities •

(

• When possible, have students sit in a circle, especially for group
discussions when students will be talking.
• Remind students to speak one at a time.
Encouraged the students to raise their hands before speaking in order
to create a visual awareness of who is talking.
Point to the student who will speak next.
Repeat questions or discussion points before continuing.
• Repairing Communication Breakdowns •
• Face the student at a close range and repeat the message in a
moderate pace.
Rephrase the message using different terms or vocabulary.
Demonstrate or act out what was said.
Write the message on the board, overhead, or a piece of paper.
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DOS AND DON'TS FOR HELPING STUDENTS
WITH HEARING LOSS

•DOS·

• DO use as many visual aids as possible.
• DO use written instructions and summaries.
DO write key points on the board or overhead.
• DO use attention getting techniques when needed. For example, touch
the student lightly on the shoulder, wave hands, flash the lights.
• DO set up a buddy system to help students with hearing loss in
clarification of assignments.
• DO set up a notetaker for the students with hearing loss.
DO ask questions of the students with hearing loss in order to see if
they are following the instruction.

· DON'T$•

DON'T talk in an excessively loud voice.
• DON'T talk at an excessively slow pace.
DON'T change the topic of conversation without letting the students
know it has changed.
DON'T talk with your back to the class.
DON'T talk with your face covered.
DON'T talk with something in your mouth.
(Adapted from Oticon Teachers Guide to Hearing, 1994)
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A LISTENER FRIENDLY CLASSROOM
CHECKLIST

A good listening environment is important for all students in the
classroom regardless of a hearing loss or not. Check the classroom
monthly to ensure all students have a listener friendly environment.
Yes

No

D

D

Is the classroom free of any external noise sources?
(traffic, playground, construction, etc.)

D

D

Is the classroom free of any noisy items? (fans,
overhead projectors, heating & cooling systems, etc.}

D

D

Is a listening skills curriculum used to develop good
listening skills of the students in the classroom?

D

D

Is listening made fun?

D

D

Do you, as the teacher, project your voice so that is can
be heard in the back of the classroom?

D
D

D
D

Do you, as the teacher, speak clearly and concisely?

D
D
D

D
D
D

Do you, as the teacher, ensure all students understand
the directions, both written and verbal?
Do you, as the teacher, use visual aids?
Is there sufficient lighting in the classroom?
Do you, as the teacher, face the students as much as
possible when teaching?
If NO was checked on any item, please refer to
Improving Classroom Listening •
(Adapted from Oticon Teachers Guide to Hearing, 1994)
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IMPROVING CLASSROOM LISTENING
• Reduce external noise as much as possible. Plants and shrubbery outside
the classroom window help reduce any outside noise. Place students with
hearing loss in a seat away from the window, where hearing aids may pick up
unwanted noise.

• Fans, air conditioners, overhead projectors, heat vents, computers, etc. can
create internal background noise. Some people are able to concentrate
through noise, however, others are not. More importantly, students with
hearing aids pick up all the unwanted noise and may be unable to
concentrate through it. Turn off the unwanted noise sources whenever
possible.

Listening skills curriculum can be fun and an important way to teach students
to become better listeners. Some listening games and activities can be used
as ''fillers" or as "fun Friday" material, showing that listening can be fun.

• Ask the students if they are able to hear you. It is important to remember not to
yell. Instead, speak clear and pronounce each word. Make sure students
with hearing loss are seated in a position where they are able to hear and
understand you.

Ask students if they understand the directions for assignments. Do not
assume that everyone has understood. Ask a student to repeat the directions
out loud so that the students have a second chance in hearing what is
supposed to be done.

• Place students with hearing loss away from bright lights and from dim corners.
The face of the speaker should always be in good light.

• Speaking face to face with the students gives the sound an easier path to
travel in. Student with hearing loss may be able to lip read easier when you
speak facing them, rather than facing the blackboard.

• Model appropriate listening skills at all times. If the students see the teacher
listening, they may be interested also.
(Adapted from Oticon Teachers Guide to Hearing, 1994)
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EQUIPMENT NEEDS OF STUDENTS WHO
ARE DEAF OR HARD OF HEARING

There are a number of assistive devices to help students with hearing
loss communicate and be successful in the classroom. Two good resources are
a teacher of the deaf and hard of hearing or an audiologist. Both can help in
determining which equipment will best meet the needs of the students in the
classroom.

Hearing Aids
Hearing aids amplify all sounds. This is important to remember because
the aids amplify fans, overhead projectors, crumpling of paper, excessively loud
noises, etc. Also, even though the hearing aids amplify sounds, this does not
mean that they clarify the sound. The farther away a student is from the sound
source, the more difficult it is for him/her to hear. When a student is getting used
to a new aid, it may hurt the inside of his/her ear or he/she might have a
headache. This is normal and a teacher should be sensitive to this. An
important thing to remember is that hearing aids do not insure perfect hearing.

Hearing aids:
• are not miracles
• will not restore normal hearing
will amplify all sound, even unwanted sound
• must be in excellent working condition
• must be worn consistently
• must have a working battery
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Batteries
Students should be encouraged to carry their own fresh pack of batteries.
A teacher may also request a fresh pack of batteries be brought to school, with
the student's name on them, to be kept in the teacher's desk. Not all hearing
use the same batteries. It is important to keep a separate pack of batteries for
each of the students in the classroom who wear a hearing aid.

How a Hearing Aid Works
All parts of the hearing aid work together to amplify sound. The
microphone changes sound waves into electrical signals. These signals pass
through the amplifier of the aid which are made louder. These loud signals are
changed back into sound waves by the receiver. The amplified sound waves
are brought into the ear by the earmold.

Important Controls
There are a variety of external controls on a hearing aid that the student
may set. As a teacher, it is important to know these settings in case the hearing
aid is new to the student or if he/she needs some help changing the settings.
The switches include: M (microphone or on), M-T (microphone and telecoil), T
(telecoil), and O (off). The two important switches to remember are M, meaning
on, and 0, meaning off. The telecoil switch allows the hearing aid to be used
with a hearing aid compatible telephone and some listening devices. When the
hearing aid is switched to the T switch, only the sounds from the telephone or
listening devise are heard. Some hearing aids have the M-T switch which
allows the hearing aid to pick up the sounds from the telephone or listening
devise and other sounds in the environment. The volume control can be used
to increase and decrease the loudness of the sound. Some hearing aids
combine the volume control and the on/off switch.
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Different Types
• Behind the Ear Aid: This aid fits behind the ear and directs sound
into the ear from an earmold. They come in all degrees of power and are
the most commonly used aid among children with hearing loss.

· Body Aid: This aid is in a box that is usually worn over the chest in a
harness. A cord leads from the box to the receiver that directs the sound
into the ear. This aid usually provides a high power of amplification.

• In the Ear or Canal Aid: This type of aid is made to fit inside the
ear. It works best with students who have a mild to moderate hearing
loss.

• Eyeglass Aid: This aid is attached to the eyeglass stem. They are
not usually recommended for children because if either the eyeglasses
or hearing aid breaks, the user must be without both until the repair is
made.
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·

HEARING AID CHECKLIST

Student:

•

Week:

Section 121 (a)303 of Public Law 94-142 states: "Public agencies
will assure that the hearing aids worn by deaf and hard of hearing
children in school are functioning properly."
The following items should be checked daily. A record should be kept
to document the school's obligation to P.L. 94-142 and to the success of
its students.

· Aid Worn: Did the student wear his/her hearing aid(s) today?
Document if aid is being repaired and if a loaner aid is
being used.
• Earmold: Does it need cleaning? Does it fit securely in ear?
· Aid Case: Is there a crack in the case? Is the microphone clean?
Is the volume control clean?
• Battery:
Does it need changing? Is there a fresh pack of batteries
from home?
• Squeak: With the aid on and turned up, does it whistle (provide
feedback) when cupped in hand?

+ = okay I worn
Mon

- = not okay / not worn
Tues

Wed

Thur

A= absent
Fri

Aid Worn
Earmold
Aid Case
Battery
Squeak
Comments:

(Adapted from Karen Anderson, Puyallup School District)
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FM Systems:
Frequency Modulation (FM) auditory training devices are used in the
classroom as personal listening devices. They are like mini-radio transmitters
and receivers and can be more effective than hearing aids in managing the
acoustical problems in most classroom, such as background noises. An FM
system amplifies the teacher's voice and reduces the background noise at the
same time.

How they work:
• Microphone: The microphone is placed near the sound source
(teacher, loud speaker, etc.).
• Receiver: The receiver is worn by the student along with his/her
personal hearing aids. The student can be situated anywhere within
approximately 200 feet.
• The teacher's voice is heard directly and clearly regardless of where
the teacher is in the room. In other words, the FM system creates a
situation that is comparable to the teacher being only six inches away
from the student's ear at all times.
• The microphone is very sensitive and can pick up unwanted noise,
such as jewelry and clothing rubbing against it.
• It is important to remember to turn off the FM system when it is not in
use in order to avoid broadcasting unwanted conversations.
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TDD - Telecommunication Device for the Deaf
A TDD (also known as TTY) is like a small typewriter with a narrow
screen across the top to see what has been typed. To use a TDD, the
telephone handset is placed on top of the it. After it is in place, one person
types what is wanted to be said. The telephone picks up high pitched sound
which is received at the other end of the connection. That TDD picks up the
sound and translates it into words that come up on that TDD's screen. Incoming
and outcoming conversations appear on both screens.

Decoding Television
Television shows and videos that are marked with "CC" (closed
captioning) can be decoded on a television that has closed caption capabilities
or through a closed caption decoder. The captions of what is being said on the
television are shown at the bottom of the screen.

(
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DEAF (OR HEARING LOSS) AWARENESS WEEK
(Adapted from LeBulfe, 1991)

Deaf Awareness Week is one week every year designed to make the
students, staff, and community more aware about deafness and hearing loss.
Through this week, hearing students become more aware of deafness and
hearing loss and the lives of their peers with hearing loss. The major goal
should be to provide basic information about deafness and hearing loss. Four
major components for the Deaf Awareness Week are:
A) General information about deafness and hearing loss
B) Common myths and misunderstandings
C) Information about sign language
D) Interaction among hearing students and those with hearing loss
Different activities can be planned throughout the week to include the
four major components. By including the community in the planning, local deaf
and hard of hearing individuals may enjoy the invite to participate in something
that has importance to them. Each activity should be interpreted to ensure
successful communication with every member of the audience, but also to
create an awareness of interpreting to the hearing students. Sign language
classes can be offered during the school hours or after school. Posters around
the school can have signs signifying the cafeteria, nurse's office, principal's
office, classroom, pop machine, etc. Movies shown that week should be shown
with closed caption. A "silent" activity, where everyone must be silent and use
sign language, or a signing bee, like a spelling bee, can be the major wrap up
for the Awareness Week.
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OUTLINE OF ACTIVITIES

I. For Students and Staff
A. Provide general information about deafness and hearing loss

1. Define terms

2. Review the percentage of people in the United States who are
deaf or hard of hearing

3. Demonstrate how hearing aids work

4. Demonstrate sign language

B.

Clear up common myths and misunderstandings

1. Hearing aids do not correct a hearing loss

2. People with hearing loss are just as intelligent as others
3. Hearing loss is not contagious

4. Students with hearing loss can do everything a hearing student
can do, except hear

5. People with hearing loss can watch TV, movies, and use the
telephone

6. There are many successful people with hearing loss
C. Provide information about sign language
1. Demonstrate fingerspelling and different signs
2. Offer sign language instruction
D. Set up interactions among hearing students and those with hearing
loss
1. Arrange for deaf and hard of hearing speakers
2. Have deaf and hard of hearing students speak in regular
classes
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3. Arrange for a school wide "silent'' activity or signing bee
II. Staff Preparation

A. Provide a list of reading materials on deafness and hearing loss
B. Distribute packets of information relating to deafness and hearing
loss
Ill. The School Environment
A. Post sign language around the school to identify certain areas
B. Create and distribute items with sign language
C. Have students prepare posters on deaf and hearing loss awareness
and post them around the school
IV. The Community
A. Invite members of the community to see the exhibits and activities
B. Contact community members who are deaf or hard of hearing and
invite them to participate in the Awareness Week
C. Contact the public relations department of the school district
D. Contact the local newspaper, TV, and radio reporters
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AMERICAN SIGN LANGUAGE
ALPHABET AND NUMBERS 1-9
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DEAF HEROES:

Thomas Alva Edison
(1847-1931)

Thomas Alva Edison was born in 1847 in Milan, Ohio. When he was a little boy,
he was always asking questions. He wanted to know how everything worked.
Edison went to school for three months, but he did not like it at all. He preferred
to learn on his own, and to spend his time inventing things. He has a lot of
original ideas and he loved experimenting to see whether they would work.
One day when he was 12, Edison was on a train. He had brought along one of
his chemical experiments. The chemicals blew up and started a fire. The train
conductor was very angry. He struck Edison on his ears and threw him off the
train. Soon after that, Edison lost his hearing, probably because of this incident.
But deafness did not stop him. He continued to work on new ideas and new
inventions. During his life he invented the electric light bulb, the phonograph,
the motion picture camera, and many other important things people use every
day.
Edison did not complain because he could not hear. He said he didn't mind,
because he could think more clearly and pay closer attention to his work.
Edison died in 1931, when he was 83 years old. He was probably the most
important inventor of the 20th century.

Gallaudet University Pre-College Programs (1988). Let's learn about deafness.
Washington, DC: Outreach, Pre-College Programs Gallaudet University.
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DEAF HEROES:

Juliette Gordon Low
( 1860-1927)

Juliette Gordon Low was born in Savannah,Georgia. When she was a little girl,
Juliette loved nature-especially camping and hiking-and she liked to sculpt the
things she saw.
As she grew older, Juliette gradually became deaf, but at first, she and her
family did not realize it. During the later years of her life she was totally deaf.
Juliette Low was a warm, friendly person who loved to help others. She lived in
England for many years, and met the man who had started the "Girl Guides" in
that country. She gathered together small groups of girls in Scotland and the
United States, and taught them how to cook, sew, hike and camp. The groups
in this country eventually grew into the Girl Scouts of America, which Juliette
Low founded in 1915.
When Juliette Low died in 1927, more than 167,000 girls were members of Girl
Scout troops. Today there are more than three million Girl Scouts in the United
States. Despite her hearing impairment, Juliette Low made this great
contribution to society.

Gallaudet University Pre-College Programs (1988). Let's learn about deafness.
Washington, DC: Outreach, Pre-College Programs Gallaudet University.
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DEAF HEROES:

Ludwig Van Beethoven
(1770-1827)

Ludwig Van Beethoven was born in Germany in 1770. When Beethoven was
very young, his father taught him to play the violin and the piano. He loved
music, and in his twenties, he began to write symphonies and other musical
compositions.
Beethoven began to lose his hearing when he was about 30 years old. For all
of his life, even when he was totally deaf, he continued to compose music. He
was very sad that he could no longer hear music, not even his own works.
Beethoven wrote some of his most beautiful music in the last 10 years of his life,
after he became totally deaf. He died in 1827 at age 67. Today, all over the
world, he is considered one of the greatest composers who ever lived.

Gallaudet University Pre-College Programs (1988). Let's learn about deafness.
Washington, DC: Outreach, Pre-College Programs Gallaudet University.

(
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DEAF HEROES:

Helen Keller
(1880-1968)

Helen Keller was born in 1880 in Alabama. When she was two years old,
Helen became very sick. She recovered after a long illness, but she was left
blind and deaf.
Helen was so young when she became deaf and blind that she did not know
how to talk or sign. All of her family members were hearing, and they did not
know how to communicate with her. Then they hired a young woman named
Annie Sullivan to come and teach her. Finally Helen learned to say and
fingerspell her first word, "W-A-T-E-R."
Helen studied very hard, and became a very good student. She was able to go
on to college even though not many young women attended college at that
time. She was helpful and kind, and she proved to many people that deaf and
blind people can learn. She wrote many books. She traveled around the world
to talk about the education of deaf and blind people.
Helen Keller lived until 1968, when she was 88 years old. Her example made a
big difference to people with disabilities all over the world.

Gallaudet University Pre-College Programs (1988). Let's learn about deafness.
Washington, DC: Outreach, Pre-College Programs Gallaudet University.
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HELPFUL ORGANIZATIONS AND RESOURCES

Alexander Graham Bell Association for the Deaf
3417 Volta Place NW
Washington, DC 20007-2778
(202) 337-5220 Voice/TDD
American Athletic Association for the Deaf
10604 East 95th Street Terrace
Kansas City, MO 64134
(816) 765-5520 TDD
American Society for Deaf Children
814 Thayer Avenue
Silver Spring, MD 20910
(800) 942-ASDC Voice/TDD
American Speech Language and Hearing- Association (ASHA)
10801 Rockville Pike
Rockville, MD 20852
(301) 897-5700 Voice
(301) 897-0157 TDD
Better Hearing Institute
PO Box 1840
Washington, DC 20013
(703) 642-0580 Voice/TDD
The Council for Exceptional Children
ERIC Clearinghouse on Handicapped and Gifted Children
1920 Association Drive
Reston, VA 22091
(703) 620-3660 Voice
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Cued Speech National Center
PO Box 31345
Raliegh, NC 27622
(919) 828-1218 VoicerrDD
Gallaudet University
800 Florida Avenue NE
Washington, DC 20002
(202) 651-5000 Voice/ TDD
The Mainstream Center
Clarke School for the Deaf
Center for Oral Education
Round Hill Road
Northhampton, MA 01060-2199
(413) 584-3450 VoicerrDD
National Association of the Deaf
814 Thayer Avenue
Silver Spring, MD 20910
(301) 587-1788 Voice
(301) 587-1789 TDD
National Captioning Institute
5203 Leesburg Pike, Suite 1500
Falls Church, VA 22041
(703) 998-2400 VoicerrDD
National Center for Law and Deafness
Gallaudet University
800 Florida Avenue NE
Washington, DC 20002-3695
(202) 651-5373 VoicerrDD
National Information Center for Children and Youth with Disabilities
PO Box 1492
Washington, DC 20013
(800) 999-5599 VoicerrDD
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National Information Center on Deafness
Gallaudet University
800 Florida Avenue NE
Washington, DC 20002-3695
(202) 651-5051 Voice
(202) 651-5052 TDD

Pre-College Outreach Services
Gallaudet University
KOES PAS-6
800 Florida Avenue NE
Washington, DC 20002-3695
(800) 526-9105 Voice/TDD

The SEE Center for the Advancement of Deaf Children
PO Box 1181
Los Alamitos, CA 90720
(213) 430-1467 Voice/TDD

Self Help for Hard of Hearing People, Inc. (SHHH)
7800 Wisconsin Avenue
Bethesda, MD 20814
(301) 657-2248 Voice
(301) 657-2249 TDD

TRIPOD, Inc.
2901 N. Keystone Street
Burbank, CA 91504
(800) 972-2080 Voice/TDD
(800) 352-8888 Voice/TDD

(Adapted from Oticon Teachers Guide to Hearing, 1994 and National Information Center on Deafness, 1991)
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WASHINGTON STATE RESOURCES

Seattle:
Community Service Center for the Deaf and Hard of Hearing
(206) 322-4996 Voice/TDD
Spokane:
Eastern Washington Center for the Deaf and Hard of Hearing
(509) 328-9220 Voice/TDD
Tacoma:
Tacoma Area Coalition of Individuals with Disabilities
(206) 565-9000 Voice/TDD
Vancouver:
Southwest Washington Center for the Deaf and Hard of Hearing
(360) 695-3364 Voice
(360) 695-9720 TDD
Yakima:
Central Washington Service Center for the Deaf and Hard of
Hearing
(509) 452-9823 Voice/TDD
Office of Superintendent of Public Instruction
Old Capitol Building
PO Box 47200
Olympia, WA 98504-7200
(360) 753-6733 Voice
(360) 586-0126 TDD
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Statewide Project for Infants and Toddlers with Hearing and/or
Vision Disabilities
Puget Sound Educational Service District
400 SW 152nd Street
Seattle, WA 98166-2209
(206) 439-6925 Voice/TDD

Washington State Services for Children with Deaf-Blindness
Puget Sound Educational Service District
400 SW 152nd Street
Seattle, WA 98166-2209
(800) 572-7000 Voice/TDD

Washington School for the Deaf
611 Grand Boulevard
Vancouver, WA 98661
(360) 696-6525 Voice
(360) 418-4366 TDD

Seattle Public Library
Office of Services to Deaf, Deaf-Blind, and Hard of Hearing
(360) 386-4673

(Adapted from OSPI, 1997)
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The purpose of this study was to develop a teacher and administrator's
handbook of techniques and strategies for educating and accommodating
students with hearing loss in the classroom. To accomplish this purpose, a
review of literature and current research on mainstreaming, educating, and
accommodating students with hearing loss was conducted. Additionally,
information from selected schools and districts serving students with hearing
loss was obtained and analyzed.

Conclusions

Conclusions reached as a result of this project were:
1.

Federal laws, such as Public Law 91-142, mandate that schools and
districts provide "free appropriate public education" to students with
hearing loss and provide any related services that may be needed.

2.

Adults who are trained in educating and accommodating students
with hearing loss, will be an asset to a school with students with
hearing loss, and contribute to the success of these students.

3.

A quality program for educating and accommodating students with
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hearing loss, will better meet the needs of the students, and be in
alignment with Public Law 94-142.

Recommendations
As a result of this project, the following recommendations have been
suggested:
1.

to recognize the provisions under Public Law 94-142 and
implement any needed related services to students with hearing
loss.

2.

to provide necessary inservice training for all adults who provide
services for students with hearing loss.

3.

to design and establish a printed school policy relating to educating
and accommodating students with hearing loss.

4.

other schools and districts seeking to meet the needs of students
with hearing loss may wish to adopt and/or utilize the model
handbook for educating and accommodating students with hearing
loss developed for this project or undertake further research on this
subject to meet their unique needs.
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